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School Networks and
Sustainable Development’
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Abstract

The promotion of new approaches to the developroérnowledge and the
production of education services, which respectBbeope 2020 strategies, is the
precondition for the economic development of theéreercountry, upholding the
principles of inclusion and sustainability. The sty of resources earmarked for
the education system and the very complexity ohileg needs suggest forms of
institutional cooperation between schools and tiséakeholders, which can only be
achieved through networks of relationships. Thisicer aims to highlight the
conditions at the base of: the building and dewvelept of a network of
relationships between the school and the commuedyas to meet ever more
complex educational needs; the maintenance andreemaent of relations in the
network, with the aim of ensuring an effective eaysof educational services; the
definition of responsibilities, structures and pesses of school governance for the
human capital's growth as part of the sustainablevelopment of a local
community.
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1. The School System and Sustainable Development

The European Union has focused a great deal aftatteon the reform of school
systems, in order to guarantee every citizen acedopportunities to develop his
or her potential and skills. The priority goal pugd by the EU is the transfer of the
capacity to solve problems, so as to take an apiwein the emerging knowledge-
based economy and to strengthen social solidarity.

The Europe 2020 programme aims to help Europecoves from the crisis and
to emerge from it stronger than before, nationaltyg internationally, sustaining
competition, productivity, economic growth and sdotohesion. In the second
decade of the century, Europe should be engagadginject for social economics,
based on priority goals that are closely linkedstistainable growth, through the
promotion of an economy that respects the enviramand is efficient and
competitive.
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Today the European education system is having ampte new models for the
development of knowledge, and in particular to mefnew competences in the
social and professional context. The mission ofahire European school system,
of each nation in Europe and of each school irvét®us countries can be summed
up as: to develop knowledge, skills, an aptitude personal fulfilment and
development, active citizenship, social inclusiod amployment.

The main goal of schools and of the whole netwdikt tgravitates around the
school system, is to develop ‘basic knowledge’ amdversal skills which boil
down to knowing how to read, write, etc. The framew of our schools is
organised around the student and does not oveH@okr her cultural and socio-
economic status. Well-trained, competent humanuregs are indispensable to
foster the development of a knowledge-based econamy to promote the
innovation that is necessary in this regard.

Schools should also influence the student’s overdillcation process, instilling
aspirations and convictions that make him an elljicmrrect person oriented to
sustainable development. It is all about promotisg-called ‘transverse
competences’ such as a sense of responsibilitgnanty, creativity that can be
expressed in various contexts, and organisationdl r@lationship skills. And
finally, the growth of individual human capital @ advantage for local, national
and international societies and, therefore, for teole community, suitably
complemented by the numerical and literary knowdgskjlls/competences
transferred during training. In this regard, “thembination of knowledge, skills
and attitudes appropriate to the context” beconmgsifieant, represented by the
“eight key competences for lifelong learning”: commmcation in the mother
tongue, communication in foreign languages, mathiealacompetence and basic
competences in science and technology, digital edemge, learning to learn,
social and civic competences, spirit of initiatimed entrepreneurship, cultural
awareness and expression (European Recommend@téroB2/CE).

o “Communication in the mother tongue” is the alyiltb express and
interpret concepts, thoughts, feelings, facts apthions in both oral
and written form and to interact linguistically ian appropriate and
creative way in a full range of societal and cu#tlrcontexts, in
education and training, work, home and leisure. f@aunication in
foreign languages”: broadly shares the main skiliménsions of
communication in the mother tongue. It is basedtloa ability to
understand, express and interpret concepts, thadleelings, facts
and opinions in both oral and written form in anpappriate range of
societal and cultural contexts, in education andirting, work, home
and leisure. “Mathematical competence and basic pewnces in
science and technology”: mathematical competencéhés ability to
develop and apply mathematical thinking in orderstdve a range of
problems in everyday situations. Competence innseigefers to the
ability and willingness to use the body of knowkedgd methodology
employed to explain the natural world. Competencdechnology is
viewed as the application of that knowledge andhoukilogy in
response to perceived human wants or needs. “Diga@enpetence”: it
involves the confident and critical use of Inforloat Society
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Technology for work, leisure and communication. dtr@ng to learn”:
the ability to pursue and persist in learning, toganise one's own
learning, including through effective management tohe and
information, both individually and in groups. “Sati and civic
competences”. the former include personal, integoeral and
intercultural competence and cover all forms of dabur that equip
individuals to participate in an effective and ctyostive way in social
and working life, and to resolve conflict where essary. Civic
competence equips individuals to fully participateivic life, based on
knowledge of social and political concepts and a&utes and a
commitment to active and democratic participatit®ense of initiative
and entrepreneurship”: refers to an individual'silly to turn ideas
into action. It includes creativity, innovation andk-taking, as well as
the ability to plan and manage projects in orderatthieve objectives.
“Cultural awareness and expression”: appreciatioh the importance
of the creative expression of ideas, experiencdseamotions in a range
of media, including music, performing arts, litare¢, and the visual
arts. Cultural expression is essential to the depelent of creative
skills, which can be transferred to a variety obfassional contexts. A
solid understanding of one's own culture and a sefddentity can be
the basis for an open attitude towards and resgectdiversity of
cultural expression.

It is of significant importance to be able to imbduschools among sensitive and
reliable partners, on a par with other local instiins, training human capital as
part of the sustainable development of a local camity.

The school ungquestionably remains the central et¢mmithe education system.
But the related activities are part of a completwvoek of relationships (Milward,
Provan 2001; Sliwka 2003; Brondoni 2003; Kenis,Maro2009, Klijn et al. 2010)
that may be: vertical, with the relevant publicteys (Ministry and regional and
local education authorities, Regional governmembgal authorities, etc.), or
horizontal, with reference to all the forces in @menunity (non-profit
organisations, enterprises, universities, etc.) agodirectly or indirectly interested
in whether the quality of school results meetsrtegpectations.

The article aims to examine how schools can find itfiterconnections and
synergies necessary to foster the developmentnaftaork and the dissemination
of knowledge in harmony with the dynamics of theiseeconomic environment
that they are part of. In particular, to foster thiegrated development of services
and to respond to the educational/formative nedda mcal community where
resources are scarce, schools need to be abldytmmeextensive cooperation
between the various bodies involved: families, tgeneral public, local
communities, universities, public authorities, camies and non-profit
organisations.

The research questions are the follow: What aredhelitions so that the network
can function effectively? What are the basic elessienm which the structure of the
network is based? What are the responsibilitieactires and processes of school
governance to support the network’s developmentar#ting?

The considerations, show in the following paragsaphake use of a knowledge
base consisting of studies in the literature, sggveonducted by international
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organizations and by a recent empirical researchd® Governance to build a
Learning Community — a project with the support tbé Lifelong Learning
Programme of European Union) promoted by a grougtwmopean researchers
(Salvioni et al. 2012; Franzoni, Gennari 2013).

2. The Conditionsfor the Success of the School Networ k

The school panorama is particularly complicatedalse of both the complexity
and variety of the needs of a given area, and @news elements (families, society,
local community, universities, public authoritiegnterprises and non-profit
organisations) that play a well-defined role —emis of the contribution they offer
and of training expectations and needs.

This situation, combined with the gradual evolutadrthe school’s crucial role in
the economic development of a given area, makegdessary to examine how
schools can find the necessary interconnections symkrgies to foster the
development of a network and the spread of knovdenhgharmony with the
dynamics of the socio-economic environment thay thedong to.

The creation of a school system that can build lenretwork of relationships
with the various important players — network system the current context, seems
to represent the most suitable way of saving lependence, and one that is also
able to create synergies (Sliwka 2003; Caldwell 200 The consolidation of
paradigms related to the processes of institutiomaldernization have been
significant factors in promoting the birth and dieyenent of networks in services,
represented first by the New Public Management (H@01) and later by the New
Public Governance (Osborne 2010). In particulare tRublic Governance
(Kooiman, Van Vliet 1993; Rhodes 1996sborne 1998; Bovaird, Loffler 2002;
Schedler 2003; Franzoni, Gandini 2010) concerngdleeof Public Administration
in networks. The networks are formed by public extas well as non-profit
organizations, enterprises and organizations aessins of civil society in which
the processes of dialogue and negotiation are adetlvin order to foster
cooperation on the development of policies andisesv

However, certain conditions need to be met so thatnetwork can function
efficiently. At this point we must:

- identify the elements that belong to the netwodutline of the ‘boundaries’
of the network;

- specify the roles, functions and responsibilitiégach one in relation to the
agreed objectives (to avoid overlapping and gaps);

- define the rules for the functioning of the netwosmkd the means of
participation;

- adopt tools that can foster cooperation and comaation;

- identify the education needs of a community focusadifelong learning:
the development of the communication in the motbague and in foreign
languages, mathematics, technology (basic compedgnthe adoption of
attitudes that make the student a responsible petbe creation of new
professional skills for the labour market; the gnetvon of the use of drugs;
care of one’s health, respect of the environmend &m general the
acquisition by the student of the values of activiizenship (transverse
competences);
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- define control systems that can make it possibleneasure the progress
made towards the achievement of goals and to afisessystem’s overall
effectiveness.

It therefore becomes essential to carry out a cosga between schools,
between schools and families, and between schtmal authorities, non-profit
organisations, businesses and society to definetegrated system of services that
can guarantee:

- uniform control over the education system;

- the definition of school structures run by capabtenpetent managers;

- the involvement of important stakeholder in thenfjoplanning and joint

production of education services (OECD 2011; Un&gfiB);

- the accountability of all the network stakeholders.

o A recent analysis of relations between schoolstaedsurrounding
territory that considered five countries in the Bpean Union (Italy,
Greece, Sweden, Netherlands and Romania) and ategaries of
stakeholder (principals, teachers, students, paerdnd other
stakeholders — businesses, local authorities, calltlassociations)
reveals on one hand the current weakness of relatietween schools
and their stakeholders and on the other, the ndtyeaad importance
of establishing positive relations between all tbheal players where
education/training policies are concerned. The &ssh highlights
certain differences in the response with referemgethe different
classes of stakeholder interviewed. There may beyragplanations for
this behaviour, first of all related to the diffetdevel of involvement of
each specific class in the decision-making processhe development
of activities and in the perception of the relasbip between needs,
activities and results. It emerges that the intéigrabetween the school
and the surrounding area depends first and forenoosthe territorial
context and the culture that it expresses, thel Igpranary, secondary,
etc.) and type of schools involved (technical/psien institutes or
high schools), and the personal commitment of threcipal.Regarding
the level of change necessary to achieve localgmateon and
cooperation, the stakeholders interviewed gave answhat varied
according to their category and nationality. Howevthe recurrent
opinions regarded (Franzoni, Gennari 2013):

- improving communication between the school d@dsturrounding
area. This would increase awareness among the caortynof the
role that schools play in the local area, while sols could be more
proactive towards the growing needs of the commueixploiting
territorial resources better;

- opening the school doors, making certain sesvigeanteens,
libraries, gyms, etc.) available to the local conmity;

- improving the tools of decentralised managememnoving
bureaucratic constraints and capitalising on proges to increase
integration between schools, local communities stateholders.

In the school system, the basic elements on winehstructure of the network is
based are (Salvioni et al. 2012):
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1. the network ‘hubs’, i.e.: schools (representgdtheir principals), students,
parents, teachers, administrative staff, schootdspdocal authorities, enterprises,
hospitals, non-profit organisations, etc., whichkeap the network and enable it to
‘live’ autonomously and to communicate with othgstems to exchange values
and information.

The main players can be classified as:

- internal players, in other words those who direathgl continuously exercise
responsibility in the school context through thdecisions and actions,
helping to outline the development strategies aagiswof achieving results
(output and outcome). They are the bodies thattmanschool, the teaching
staff, technical and administrative employees, etc.

- external players, those who are basically the baneks of the activities
performed by the schools. The community in genevhich has a variety of
interests invested in schools;

- ‘co-makers’, i.e. entities which, as an effect lo¢ type of relationship they
establish with schools, tend to reveal a particalpproach to the total or
partial sharing of economic risk and social effemtiess (Brondoni 2002).
These co-makers are: the Ministry of Education @asdoeripheral offices,
regional governments, local authorities, studefatsiilies, enterprises, non-
profit organisations, etc.

Because of the role schools play in training humegpital, the class of co-makers
that usually comprise the reference network isi@agrly broad, and reflects the
fact that the quality of school results conditidh® development of the entire
economic and social system.

2. The ‘connections’, i.e. the links that make tf@smission and dissemination
of the information elements developed by each hagsiple inside the network. In
order to maintain the connection system, a condtawt of communication needs
to evolve between the network hubs. This is indispble for the spread of
homogeneous, shared information and to effectiglygrate the various forces in
the network. This connection system is achievedh \@fpropriate IT support and
effective procedures. Basically, this means undadihg ‘why’ and ‘how’ schools
relate to each individual player in each area efdight key competences.

The intensity of the relationship is defined suhssdly on the basis of the
importance of each player, and ways of strengtlgertims relationship are
identified, if it is strategic.

3. The ‘codes’, the ‘rules’ and the ‘methods’ tlugfine the way the network
functions. These refer to both behavioural fac{taaguage, codes, values, etc.)
and procedural factors. As a matter of fact, ibmdy a common language that
makes it possible to codify the knowledge of eagh &nd to spread it through the
network connections. It is also important that tiework hubs should share the
operating methods, values and rules of interacfidnis also makes it possible to
establish and develop effective joint service poidun processes among the
elements of the network (families, civil societyiterprises, third sector, etc.). At
this stage, it is important to identify the meahsloaring the rules and knowledge
and ways of strengthening links between the hudysexample by: meetings, round
tables, focus groups, digital information systentise Internet, etc. It will
subsequently be necessary to identify the informnato share (mission, goals,
results, etc.), the frequency and the most suitailesmission channel for each
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type of information selected. And finally, we haleedefine how to regulate the
behaviour of the players in the network with inf@nmmechanisms or a formal
approach: behaviour codes and charter of valuésnal agreements, framework
agreements, project agreements, conventions, netootracts, etc.

Strengthening the network system makes it easierséhools to pursue an
effective system offering intervention and serviaesanaged with criteria of
efficiency and economy, in order to guarantee lwdnand transparent use of
resources. In fact, the application of network medmd their management could
enable individual organisations (which are parthaf network) to enjoy significant
benefits in terms of the rationalised use of theim resources, following the
exploitation of economies of scale and economiesleafning to pursue the
principle of economy. What is more, in contexts meha large number of co-
makers are present, cooperation highlights thetegfi@ determination of the
organisations to ensure a lasting and sustainaitleef Capabilities and attitudes
that strive to develop and promote positive retaiavith the stakeholders with
whom advantages and/or disadvantages are shatatgdreo the quality of the
results, therefore acquire a strategic, substasigificance for economic and
social development.

Schools must create and foster the developmentoodittons that allow the
culture of the region as a whole to evolve and twcked, in harmony with the
dynamics of the socio-economic environment thaldbhal community belongs to.

In this context, the network exploits fruitful imgetion among the subjects
present to improve its focus on the significantialsles and the critical factors of
success, which are thus linked to an ability te@fely manage: relations with all
the stakeholders, which generate indices and s&afgethe satisfaction of learning
(social success); the achievement of optimal candt to exploit available
economic resources, which generate the quantitaimeetary targets and indices
(economic success); comparison with other operatotee education system and
qualification of one’s own image in the environmenhich generate competitive
targets and indices (competitive success).

As a result, schools will not remain mere providafrservices but will be able to
recover their own values such as an orientationagutitide to stimulate the ability
to meet the expectations expressed by society.

3. The Responsibility and Perfor mance of Schools

The renewed role played by schools focuses on anabue: the need to identify
the conditions at the base of governance structares processes that support
networks’ development and operation in order tonpte socio-economic
progression of the entire community.

A strong cultural change is demanded of schoolbotif their organisation logics
and the management of their resources, questicandgadapting responsibilities,
systems and operating practices. We could say thist evolution is the
precondition for pursuing lasting a socio-econobatance.

The capacity to respond appropriately to the eduoalt and social expectations
made of schools certainly benefits from the creatid networks in which the
efforts of the various forces are catalysed aroooohmon, priority objectives,
which are suitably honed to specific contributiolmsother words, schools should
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stimulate the activation of processes to orientabetur, both within organisations
and between organisations (networks), with respecessential and prevalent
macro objectives by activating suitably elaboratad shared information flows.

Schools’ ability to identify the expectations ofetlplayers (students first and
foremost) that converge on the school is the fatsfp in the process to offer
education services that are both consistent wighnbeds expressed and privileged
beneficiaries of the available resources (Fauli&t2p

The effective and efficient identification and tefre the satisfaction of the
training expectations makes a considerable coniobuto the economic
development of the entire area (OECD 2010), consigethat the social and
economic cost of unsuitable services imply earlyost leaving in the short term
and, in the medium-long term, situations of: grayvoriminality, a loss of social
cohesion, poor civic sense, high unemployment, tota& revenues (Dowrick,
Crespo 2007; Psacharopoulos 2007).

o In 2010, OECD countries spent an average of 6.3%er GDP
on educational institutions (6.5% if we include vaie sources of
funds). Expenditure (all levels combined) was geahan 6% in
nearly half of the countries considered, and evieova 7% in seven of
them: Denmark (7.9%), Iceland (7.7%), Israel (7.4%prea (7.6%),
New Zealand (7.3%), Norway (7.6%) and the UniteateSt (7.3%). At
the other end of the spectrum, five countries sjgsstthan 5% of their
GDP on education, namely the Czech Republic (4.7Fngary
(4.6%), ltaly (4.7%), the Russian Federation (4.986d the Slovak
Republic (4.6%). (OECD 2013).

The scarcity of resources, accentuated by the mue@nomic crisis, underlines
the evolutionary trend towards forms of school ng@maent that are shaped around
corporate economic logics with the goal of harmasip combining social goals, a
managerial orientation that respects the principieefficiency and optimised
results.

The chief goal of the adoption of an active manafj@pproach, to be achieved
consistently with respect to existing legislativenstraints and to the need to
position schools in the area, is to guarantee twedinated reconciliation of the
priority social dimension with an economic dimemsion terms of the use of
resources to produce education services.

Schools pursue institutional goals related to tperapriate satisfaction of a
collective need (education) through the use ofusses and according to definite
rules of behaviour, based on conditions of: effextess (the capacity to satisfy the
needs expressed by stakeholders with services apairopriate quality), efficiency
(optimising the allocation of resources), and ecoyngperformance of the activity
in such a way as to guarantee the durability adeépendence of the educational
institution). Effectiveness, efficiency and econonaye essential operating
conditions for any institution and they are styicthter-related, in fact excessive
emphasis on only one of the conditions mentione/alran imply situations that
are less than optimal and consequences of noilitpertance for the entire system.

What emerges is the need to appropriately and/feedoncile a social dimension,
linked to the choice of the education service @ffierwith an economic dimension
related to its production.
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In detail, the social connotations are linked te frevalent need to satisfy
typically social and collective needs, and represan institutional attribute of
schools, which must inspire all behaviour withire tbrganisation, in relation to
which the results obtained must be assessed.

At the same time, the economic aspect guaranteesdtivation of a virtuous
cycle in which the effective and efficient use ofice resources to satisfy training
expectations is qualified on the basis of the masturvival of the school. The
striving for economic stability represents a swatecriterion of the institution
which is responsible for obtaining and using theessary resources to achieve
results that can justify the reinstatement of #ources necessary to continue their
activities.

It therefore becomes imperative to combine schaossial responsibilities with
economics, acquiring the necessary consensus tacthation of a virtuous circle
of the collection of resources, the use of the same the results obtained by
satisfying the needs of the community.

The above presupposes the evolution of the marsggsproach of schools in
which profound changes combine, particularly inrdoes where education is seen
as a service provided as a rule by the public aiitb® These changes should
foster:

- the identification of the critical factors that carmgnificantly influence the
institution’s economic situation, on the basis @pectations expressed by
the forces in the network and of the services pted;]

- the rationalisation of service production actistidy the definition of
decision-making environments, responsibilities andans of integration
between the various deciding organs inside the aré&tw

- the implementation of managerial support mechanims are consistent
with the degree of complexity of the educationableshment and able to
sustain: the identification of expectations, théemtion and allocation of the
resources necessary to produce the services thaatiafy said expectations,
and the assessment of the results obtained,

- processes of cultural change and training focusedslobaring common
objectives in the network and the awareness by éaablved player of
active participation in their realisation.

This is borne out by the fact that the level ofvatisation of educational
institutions depends on a perception of the balaret®veen social aspects and
economic aspects, but also on the organisationdlstnategic complexity of the
institutions themselves, which in turn are constdi by the existing legislation
(national education system) and the requiremenesmdd necessary for the
development of effective, quality management.

With regard to the logics behind the different oaéil education systems, the
need to optimise the efficiency of public spendiisy gradually generating
decentralisation policies that can influence bdté drganisational set-up and the
number and combination of the services offeredhérhedium term.

o Over 85% of expenditure on education by the 2/ut@s in the
European Union is publically funded and the enveshdpudgets can
justifiably be considered as an indicator of theducation spending
policies. In 2012, the most significant budget dase is evident in
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Cyprus, at almost 15%. Greece, Latvia, Lithuaniad ahe United

Kingdom had almost a 10% decrease in 2012 compar&d11. Italy,

Portugal and Croatia displayed a decrease of aroub%. And

budgetary reductions in education are likely to thome in some
countries in the near future. Where the prioritigisnational policies

are concerned, while many countries continue teesbun education,
there are also significant references to more Effituse of resources
and an improvement in administrative processes. rqean

Commission/EACEA/Eurydice 2013).

Generally speaking, the concept of decentralisatorinked to the vertical
delegation of the related decision-making capaaitsoles within an organisational
system (Mintzberg 1979; Brown 1990; Rondinelli t1®84; Manor 1999, Ribot
2002).

In the education system, decentralisation is aiquéatly complex phenomenon,
the effect of the differences inherent in natiolegjal systems, the roles formally
involved, but also proxy participation mechanisr8tater 1993; Kemmerer 1994,
Lundgren 2001; Daun 2011). In this context, thecept of School Business
Management (SBM) has gradually evolved over thesyetefined as the sharing of
decision-making powers between the various play@rslved in the education
system (Marburger 1985). The Authors have integardhis concept differently,
seeing it as the sharing of choices regarding tloeadion of ring-fenced public
resources (Caldwell, Spinks 1988) or as the admaaisfer of decision-making
powers and related responsibilities to schools thed stakeholders (Malen et al.
1990; Murphy 1997).

o European countries differ with regard to the orgsation of output,
the cultural homogeneity of the population, religgobeliefs and the
public system. This diversity explains the peculture of their
respective education systems, in spite of an ewidesend to
convergence due to globalisation.

Comparative analysis carried out in 2010-2012 (Sd¢h8overnance
to Build a Learning Community — Comenius MultilaleProjects —
Sgolc Project has been funded with support from Ewgopean
Commission) in a number of Northern (Netherlandsl é8weden),
Eastern (Romania) and Mediterranean European coest(ltaly and
Greece) revealed that everywhere the State pldgading role as: an
entity able to define general guidelines that calotpthe education
policies of the other levels of the public admiagon; the entity
responsible for the funding of the entire educatgystem; external
assessor of the quality of the service providedsblyools. All the
countries analysed revealed a more or less advandedree of
decentralisation, but effective decision-makingoaomy for schools
was only evident in the Netherlands (where edunatiestablishments
enjoy a certain amount of freedom in the definitaérschool curricula,
albeit in line with guidelines from the Ministryné in the recruitment
of human resources) and in Sweden (where schoalgsehtheir own
teachers and receive significant funding from thgion where they are
located). In Romania, Italy and Greece, on the othand, school
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independence is formal (recognised by current lagian) rather than

substantial, because it is limited to partial asjseregarding teaching
methods and the organisation of the service. Thelras that, while
Northern countries have for some time undertakem bad of the
managerialisation of the school system, becausdegislative and

cultural constraints, the other countries analysedst still start the
process of full appropriation of business logicshwparticular regard

to the definition of priority objectives and thdated gathering and
allocation of the financial and human resourcesassary to achieve
them (http://eacea.ec.europa.eu/education/euryyice/

Policies based on the decentralisation and dewolwf decision-making powers
imply the revaluation of relations between schaatsl their stakeholders in the
territory which, although led by students who remtiie focal point of the entire
education process, spread significantly into anveebconcept of the satisfaction
of education requirements. The result is a camfaluation of the suitability of the
complexity of educational establishments and rdlgtevernance needs.

The degree of organisational complexity dependtherroles and responsibilities
assigned, which also prompts behaviour in termdegisions and actions. In this
context, the trend to increasingly bureaucratisgcational establishments is based
primarily on redefining the role of the school mipal who, in relations with the
stakeholders, represents the management of theiiimst he or she runs.

The new role of the school in the network of playeelations and resources, to
foster the territory’s social and economic develeptm entails a suitable
governance structure, which is able to identify pmerity goals and to catalyse
efforts towards the achievement of the same.

o In European countries where decentralisation tatkesform of the
effective management of human and financial ressuby schools (in
respect of real school independence), the sharingriority objectives
and the participation of the various stakeholdercading to their
roles and responsibilities are expressed activélgwever, in those
countries where school independence is only foramad strongly
limited, the stakeholders take little part in démmsmaking processes:
decision-making power is concentrated in the ppati the formal
expression of the devolution of authority in theodaer public
administration. However, everywhere it is the shatders (teachers,
students and their families, representatives oftbthh@ness world and of
associations) that clamour for a more inclusive erchnd greater
involvement in decisions related to the educatimt@ss, aware that it
cannot be limited to the closed environments of cational
establishments (Franzoni, Gennari 2013).

The presence of leading figures, with pedagogical managerial skills, is an
essential condition for the balanced realisatiothefsocio-economic dimension of
education services. In many European countriesrdbexamination of the role of
the school principal is an important key to a n@uwnatic approach to the
challenges of globalisation, bringing both the oigational complexity and the
strategic complexity of educational establishmemt® line with the priority
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conditions of sustainable development. In factabee the strategic complexity can
be linked to the number of education services effein response to the needs
expressed by external players, it defines the cheniatics of the network of
relations with them.

On the other hand, the stakeholders themselves ridrate the need for better
defined roles, for greater participation and fanesa leaders who are able to guide
numerous entities towards shared objectives, onbtms of an awareness of
education systems perceived as obsolete in thganation and/or what they
offer.

o In spite of the diversity between the educationtesys of the
European countries under examination, the SchooleBwnce to
Build a Learning Community research has revealedcammon
orientation towards the competences that currehbetleaders should
possess in order to offer quality services that emasistent with the
education needs expressed by the local communityltaneously
optimising the available resources. The stakehaldérterviewed
(current  school principals, students, teachers, ifi@s and
representatives of other categories such as asson& business, etc.)
look forward to the formation of managerial figuresth skills in the
following areas (Franzoni, Gennari 2012):

- leadership: experience built up in complex orgations, visibility,
self-assessment, prompt decision-making, impatjalprestige,
tendency to meritocracy, honesty, emotional irgefice,
shrewdness, patience, reliability, stability, caiyacto inspire,
charisma, curiosity, team building skills;

- managerial skills: stimulus to participation, tm@rking skills,
ability to delegate, assessment and reporting skiimiliarity with
standards and organisational processes, understandf financial
management and human resources management;

- pedagogy: pedagogical competence, capacity taowvate,
familiarity with curricula and programmes.

4. Conclusions

The evolution of education needs underlines thesmty of exploiting relations
with the stakeholders who, in various capacitied enrespect of their roles, are
involved in satisfying these needs. The qualityhef education services is the result
of a transverse process, which involves a wide ganfgsubjects and reveals its
impact in the medium-long term, being closely lidk® a country’s economic
development and, therefore, to an improvement @ wellbeing of the entire
community.

The central role played by schools, not only inietycbut also in a country’s
economy, underlines the joint consideration of atgpef social life and economics
as fundamental dimensions for the identificatiod #me production of education
services. The integration of these dimensions uinésrthe need to focus more
attention on the economic aspects of social phenartteat are still of fundamental
importance in a school’'s institutional function. Taster the knowledge of and
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conscious participation in the achievement of jioobjectives and those of
significance for the community, but respecting a&wiof convenience and
economic balance, criteria of motivation, sharimgl ¢he assessment of decisions
and actions.

Full awareness of the concept of the school asstabkshment that performs an
economic activity therefore accompanies the expessf governance founded in
economics, the correct use of the limited resoumesilable, even through a
constructive comparison between the various playatsvely involved in the
education process within the broader school syskefairer, more efficient use of
resources is certainly the foundation for the eoharent of relations with
stakeholders and the related activation of netwdthks focus strongly on realising
priority objectives.
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